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Abstract 
One of the major problems of the contemporary educational phenomenon is school violence. In terms of its 
manifestation, it may take the form of physical, verbal or symbolic violence but events with major impact on 
the quality of the educational environment are bullying-type events. Generally defined as a frequently and 
deliberately behavior aimed at both physical or psychical injury as well as instituting a relation of domination 
to this person, bullying-type events have a negative impact on the student's personal and academical 
development. Based on these observations, our research aims to study the extent to which the development of 
social and emotional skills of students reduces bullying-type events. In this respect, it was necessary to 
implement an Anti-Violence Program in schools, based on the "Program Achieve. You Can Do It!" by Bernard 
(2008) to which a component for parents was added. The number of subjects involved in the research was 231 
students from two middle-schools from Cluj-Napoca, Romania, 117 of which belonged to the experimental 
group, and 114 belonging to the control group. The questionnaire for evaluating violent behavior was filled out 
before and after the implementation of the Anti-Violence Program. Comparing the results of the pretest stage 
with the data from the posttest stage indicates a significant reduction in violence among the students in the 
experimental group compared to the control group.  
© 2013 The Authors. Published by Elsevier Ltd. 
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1. Problem  statement 
School violence is nowadays an increasingly widespread phenomenon and it is thus not surprising that it is 
almost impossible to talk about school and youth without bringing up the problem of violence (Kowzan, P., 
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2009). Not only the frequency of different forms of school violence is alarming but also its effects, knowing 
that the violence the students are exposed to affects them not only in their academic life but also throughout 
their life and may induce irrecoverable traumas (Sener, G, M-B.; Ozan, 2013). Moreover, school violence 
causes, in most cases, a certain relational vulnerability. These vulnerability factors are the bases for situations 
of conflict, violence, absenteeism and, undoubtedly, poorer academic performance (Cornelass, M. J., 2010). 
The current focus of school violence researchers are bullying-type events. The phenomenon of bullying in 
schools, a specific form of school violence, is currently manifesting worldwide and varies from one country to 
another in various forms and intensities (Krug & colab., 2002; Currie, 2008). Today, all over the world, from 
15 to 30% of the students are affected by the bullying phenomenon, as shown by most of the studies on this 
theme made in schools (Piskin, M., 2002, Curelaru, M., Iacob, I, Abalasei, B., 2009).   
Research in the field indicates that there is a multifactorial determination of bullying-type events. Thus, this 
type of manifestations was associated to a statistically significant degree with age group, ethnicity, school type 
and parental violence. Specifically, the results from this study indicated that students who had experience of 
parental violence were more likely to be bullies at school (Yodprang, B., M. Kuning & N. McNeil, 2009). The 
importance of support for victims of bullying-type events, especially from the family, is in turn demonstrated 
by specialty studies, whose results indicate better psychological adjustment in victims with better relationships 
with their parents, teachers, and peers than in victims with worse quality relationships (Cava, M. J., 2011). 
Bullying-type events nowadays show an increase not only in the number of appearances but also in its 
forms of manifestation. In recent years traditional forms of bullying – physical, verbal, and relational 
aggression – have been joined by cyber bullying, a new phenomenon which reflects the increasingly 
widespread use of digital devices in peer interaction among adolescents and young adults (Baldry and 
Farrington 2007, Ruiz, Rosario & Casas, 2012). Involvement in bullying-type events can lead to serious 
consequences for both short and long term, affecting the social and emotional wellbeing of both aggressors and 
victims (Dake, Price & Telljohann, 2003; Smokowski & Kopasz 2005).  
Given these consequences, the prevention of bullying-type behavior in schools should be a priority in order 
to ensure the well-being of the youth. In specialty literature, numerous studies have been presented that have 
sought to evaluate anti-bullying programs in schools in various countries (Brazil, K. O-J., de Souza 2012; 
Zambia, S. Siziya, E Rudatsikira, A. S. Muula, 2012, etc.). Limber (2002) believes that the most effective and 
comprehensive strategies are those that involve the whole school by exemplifying Olweus's program of 
bullying prevention, considering that it is the best documented and implemented program in hundreds of 
schools worldwide. 
Based on this program, Stevens, De Bourdeaudhuij, Van Oost (2000) have developed the anti-bullying 
intervention program in Flemish schools. This includes:  
• Intervention activities - for parents and teachers, as a school action. Activities for groups of colleagues, as 
a class action;  
Curriculum-related activities for student groups; 
Individual activities focused both on offenders as well as victims. 
After applying the program, the frequency of bullying type behavior decreased in the lower grades, but not 
in the high ones. 
Other programs based on Olweus's model were the DEF Sheffield Bullying Project (Sharp and Smith, 
1991); Anti-bullying intervention in Toronto schools (Pepler, Craig, Ziegler and Charach, 1994); The Flemish 
anti-bullying project (Stevens, De Bourdeaudhuij and Van Oost, 2001); Bullybusters (Beale, 2001); Bullying 
Project (Davis, 2002). 
 
2. Purpose of study 
 
 The main objective of this study was to assess whether the constant support of the development of social and 
emotional skills and abilities of middle school students through the Anti-Bullying Program developed based on 
the adaptation to the specific of Romanian students in of the "Program Achieve. You Can Do It!" by Bernard 
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(2008) will determine their socio-emotional optimization and a reduction in the frequency of bullying-type 
events. 
 
3. Hypothesis and major coordinates of the research  
 
 Based on the above objective, the following study hypotheses have been formulated:  
 
- Students from the school where the Anti-Bullying Program was implemented will be significantly less 
involved in 
bullying and aggressive acts and they will manifest more prosocial behaviors after the intervention, compared 
to students from the school where this program was not applied; 
• - The socio-emotional status of well-being will improve significantly after the intervention for students at the 
school where the Anti-Bullying Program was implemented, compared to the students from the school where 
the program was not applied. 
In hopes of obtaining the anticipated effects and in order to have authentic evidence on the frequency of 
the studied phenomenon, it was considered necessary to act at the whole school level, and include all students 
present at the aggressive act. Therefore, it is necessary that students from all grades from at least one 
gymnasium form a group, either experimental or control. Considering this aspect, in the present study the 
selection of the students for the experimental and control group through the randomization method was not 
possible, therefore, two schools were chosen on the similarity criteria. These criteria are presented in the 
section participants. 
The sample groups (experimental and control) were formed on the basis of the natural criteria (two 
gymnasium schools) and made use of a quasi-experimental type of group pre-posttest nonequivalent (Aniţei, 
2007). The used research strategy was the global evaluation of the anti-aggressivity intervention. Concerning 
participants, the sample consists of 231 students (124 <53.8%> girls and 107 <46.2%> boys) of ages ranging 
between 10 and 14, from two middle schools in Cluj-Napoca, Romania. The schools involved in research were 
chosen on the similarity criteria from a number of 16 middle-schools from Cluj-Napoca city, Romania. The 
similarities criteria between the two schools which were took into account were: number of students - low; 
social-economic-cultural level of the parents - average; school performance -average; location - neighborhood 
school; frequency of student behavior problems – average - compared to the middle schools in Cluj-Napoca. 
An imposed condition by the choice of this design (quasi-experimental) is that the chosen groups must be 
similar, especially regarding the dependent variables, thus, any of the groups can be taken as experimental or 
control. Hence, along the choice of the two schools by certain similarity criteria, a study of "similarity" 
regarding their frecvencies of bullying, victimization was conducted. This study represents in the same time the 
pre-test stage. According to the obtained results it was considered that the schools can represent the 
experimental and control group in the study.  
Involved variables was: dependent variable – social and emotional wellbeing, bullying, victimization and 
positive behavior and independent variables - Anti-bullying School Program.  
In conducting the research, the following two work conditions have been met:  
• First condition - conducting the Anti- bullying Program with all its components. All students (N=117) from 
grades 5th - 6th and 7th - 8th from the school where the Anti- bullying Program was implemented were 
involved. Thus, the students from this school (school A) formed the experimental group; 
• Second condition - control. Students (N=114) from grades 5th - 6th and 7th - 8th from the school where the 
Anti- bullying Program was not conducted formed the control group (school B). 
 
The instruments used in conducting the research were the following: 
• The Bullying Student Self-Report Questionnaire built by Stevens, De Bourdeaudhuij, Van Oost 
(2000) for the Finnish population (includes items belonging to Olweus’ Self-report Bullying Inventory and 
Arora’s Life in School Checklist) translated and adapted into Romanian. (Beldean-Galea & Jurcău, 2010). The 
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survey consists of three scales -bullying, victimization (which evaluate the frequency of bullying and 
victimization as well as the forms of bullying and victimization - social exclusion, verbal, physical, indirect) 
and positive behaviours during the three months preceding the survey. The scores for the answer choices on the 
survey items are: 0 - never; 1 - rarely, 2 - sometimes; 3 -often; 4 - very often (several times a week); 
• The Student Social and Emotional Wellbeing Self-Report (filled out by students) - (Bernanrd, Stephanon, 
Urbach, 2007) evaluates the social and emotional level of wellbeing. 
The research was conducted through the following three steps: 
Stage 1. Pre-testing 
Students from both schools (experimental and control group) have responded to the questionnaire in the 
pre-test stage. The questionnaire was filled individually by each student during the tutor’s course. The time 
necessary for questioner filling was 15 minutes (Bullying Student Self-Report Questionnaire) and  one hour 
(the Student Social and Emotional Wellbeing Self-Report) 
Stage 2. Conducting The Anti-Bullying Program in School 
The Anti- Bullying Program in School was applied to the experimental group. The objective of the Anti- 
Bullying Program in School is the improvement of the educational environment. The program targets the 
devopment of social and emotional abilities in students. The Anti- Bullying Program in School is based on 
"Program Achieve. You Can Do It!" of Bernard, to which were added advertising materials for parents and 
students (Bernard, 2008). The program is comprised of: Tutor guide - refers to a set of lessons (taught to the 
entire classby their tutor) from the "Program Achieve. You Can Do It!" of Bernard (2008) translated and 
adapted in Romanian. The “Program Achieve. You Can Do It!" of Bernard represent a part of the Australian 
program “Education. You can do!” which has as the main goal to promote welfare and socio-emotional 
achievements of students. The theory “You Can Do It!” is based on the idea that there is a specific set of social 
and emotional skills that determine the extent of success that the students register on school activities, creating 
positive relationships and emotional wellbeing. This program was successfully applied in more than 6000 
school from United States of America, Australia, New Zeeland and England. A set of 19 lessons from 34 of 
this volume, presented in “Tutor’s Guide” were taught by tutors and the religion teacher during tutor classes 
(12 hours) and religion classes (6 hours), to 5th-6th grades, as well as 7th – 8th grades in School A. This is a 
cognitive program which teaches students to use Habits of the Mind that support and nourish: Confidence - 
being aware of the fact that probably you will be successful and liked by others. It means not to be afraid to 
make mistakes or try new things; Persistence - making an effort and not give up when things appear difficult or 
boring; Organisation - setting the goal of work hard in school, listen carefully what the teacher says, planning 
time in a way you would not have to always be in a hurry, have all the materials ready and know when papers 
are due; Getting-Along - getting along with teachers and colleagues, amicably resolving all misunderstandings, 
respecting class rules and positive contributions at school, at home and in the community, including protecting 
the rights of others and taking care of the environment; Resilience - know how to keep calm and not become 
angry, depressed or too worried when something "bad" happens. To have the ability to calm yourself and feel 
better when you get really upset. Moreover, to be able to control your behavior when you are extremely angry 
and surpass the problem in order to get back to work or play. Beside these, the program includes activities 
created to informed the youth about the way they think (e.g. internal language), about how their thinking 
influences their feelings and behaviors and how to transform irrational, negative thoughts (which are illogical 
or untrue) in rational, positive thoughts (logical, true and useful) that can help them take responsibility not only 
for their own person, but also for the learning process. Prior to starting teaching these lessons there was a stage 
(two hours) in which tutors and religion teachers were informed about the content and the objectives of the 
program. During the lesson teaching stage there were established periodical meetings with the teachers at 
approximately 2-3 weeks (20 minutes length of time) meant to clarify problems that could emerge during the 
lessons. Advertising materials: 
• Flyers for the students "Assertiveness as a middle way between aggressivity and passivity" created with the 
purpose of informing the students regarding aspects which describe aggressive, passive and assertive behaviour 
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and in the same time convincing them to adopt an assertive behaviour instead of a passive or aggressive 
behaviour; 
• Parents Journal - was conceived with the purpose of familiarizing parents with some information they should 
know (regarding ways of developing social and emotional abilities of the child) and in the same time urge them 
to contribute to increase the social and emotional level of their child. These represent a self-evaluation for the 
parents regarding the relationship with their child and a foothold for the parents who wish to develop the social 
and emotional abilities of the child. This material was sent to parents through their children at the beginning of 
the first class taught by tutors. 
Stage 3. Post-test 
Students from both schools (experimental and control lot) filled out the same questionnaires from the pre-
test stage. The questionnaire was filled individually by each student during the tutor course. The time necessary 
for questioner filling was 15 minutes (Bullying Student Self-Report Questionnaire) and one hour (the Student 
Social and Emotional Wellbeing Self-Report). 
 
4. Presentation, analysis and interpretation of results 
 
In order to know the significance of the pre-posttest differences (before and after the application of the anti-
abuse program) regarding the level of social and emotional well-being, the frequency of bullying, 
victimization, prosocial behavior, a comparison "t" test between sample pairs from each school (experimental 
and control group) was calculated. The confidence interval of the results was set at p <0.05. A value of p <0.05 
was considered statistically significant. At the same time, in order to find out the effect size, (in cases where we 
obtained significant differences between pre-test and post-test) Cohen's "d" subscript and r2 coefficient of 
determination were used. 
The level of social and emotional well-being.  
In order to have a clear record of each case, an analysis was performed on the primary and secondary 
variables of the pre-posttest difference at school level (experimental and control group). For general indicators 
of social and emotional well-being (total), even if the pretest and posttest results from the two schools were as 
expected, namely the increase of the level of social and emotional well-being during the posttest stage in the 
experimental group and the decrease of the level of social and emotional well-being in the posttest phase for 
the control group, significant differences were obtained only for the "emotional" subscale, t (116) = -2.14, p 
<0.05 in the experimental group (see Table 1). Although statistically significant, this result has no practical 
significance because the effect size is of a low intensity (d = -0.2), however, taking into account that at a value 
of d = 0.2 the values of the coefficient of determination r2 = 0.01 and r = 0.1, this shows that for 100 people in 
1000, the program is efficient, succeeding in increasing their emotional well-being, which is not negligible. 
 
Table 1. Pre-posttest comparisons on the experimental and control group regarding general indexes of social and emotional wellbeing 
 
Variables Experimental group (N=117) Control group (N=114) 
Pretest Posttest t p d Pretest Posttest t p 
General indicators of social and 
emotional wellbeing (total) 
M=40.69 
SD=7.86 
M=41.0
2 
SD=7.59 
-
1.1
4 
SI - M=41.8
2 
SD=6.6
9 
M=41.7
2 
SD=6.5
4 
0.
46 
S
I 
Behavioral 
 
M=8.23 
SD=2.64 
M=8.41 
SD=2.53 
-
1.5
7 
SI - M=8.52 
SD=2.1 
M=8.64 
SD=2.1
9 
-
1.0
2 
S
I 
 Social M=14.2 
SD=3.43 
M=14.4
1 
SD=4.29 
-
0.8
3 
SI - M=14.8
9 
SD=3.0
1 
M=14.8
4 
SD=2.9
9 
0.
26 
S
I 
Emotional M=4.11 
SD=1.46 
M=4.2 
SD=1.48 
-
2.1
4 
0.
04 
-
0
.
M=3.88 
SD=1.2
5 
M=3.81 
SD=1.2
3 
0.
39 
S
I 
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 Educational M=14.07 
SD=3.63 
M=13.9
8 
SD=3.51 
1.4
3 
SI - M=14.4
8 
SD=3.4
6 
M=14.4
4 
SD=3.5 
0.
68 
S
I 
N=number of subjects; M=mean; SD=standard deviation; p=significance threshold (p<0.05=statistical significance); SI=statistically  
insignificant; d=Cohen index; 
 
Personal factors 
In the case of personal factors that contribute to increasing the level of social and emotional well-being, the 
differences between the averages of the pretest and posttest results are statistically significant in the 
experimental group, both at a "personal factors" scale t (114) = -2.86 , p <0.005 as well as subscale "resistance" 
level t (114) = -3.92, p <0.02; "social" t (114) = -2.95 p <0.004; "work" t (114) = - 2.29, p <0.02 (see Table 2). 
Based on Cohen's d index values obtained, it can be stated that in these cases the effect size is small in the case 
of "personal factors" scale and "social" and "work" subscales which suggests that in these cases the results 
have no particular practical significance. In the case of "resistance" subscale, the effect size is almost average. 
In this case, the effect obtained is unlikely to have occurred by chance so it is quite important from a practical 
point of view.  
 
Table 2. Pre-post test comparisons on the experimental and control group regarding personal factors of social and emotional wellbeing 
 
 Variables               Experimental group (N=115) Control group (117) 
Pretest Posttest t p d Pretest Posttest t p 
 Personal factors 
(Total) 
M=64.90 
SD=12.77 
M=65.75 
SD=12.27 
-
2.86 
0.00
5 
-
0.27 
 
M=63.87 
SD=12.61 
M=63.92 
SD=12.17 
-
0.13 
S
I 
Rezilience M=19.88 
SD=4.72 
M=20.34 
SD=3.72 
-
3.92 
0.02 -
0.37 
 
M=19.27 
SD=4.67 
M=19.34 
SD=4.6 
-
0.85 
S
I 
Social  
 
M=26.63 
SD=4.94 
M=26.87 
SD=4.88 
-
2.95 
0.00
4 
-
0.28 
 
M=25.73 
SD=5.58 
M=25.84 
SD=5.45 
-
0.73 
S
I 
 Work M=18.78 
SD=4.53 
M=18.96 
SD=4.47 
-
2.29 
0.02 -
0.22 
 
M=18.81 
SD=5.11 
M=19.06 
SD=5.17 
-
1.22 
S
I 
N=number of subjects; M=mean; SD=standard deviation; p=significance threshold (p<0.05=statistical significance); SI=statistically 
insignificant; d=Cohen index; 
 
Taking into account the values of r2 corresponding to the d values it is noted that: at the "personal factors" 
scale r2 = 0.018 and r = 0.134, at the "resistance" subscale r2 = 0.034 and r = 0.184, at the "social" subscale r2 
= 0, 02 and r = 0.141, and at the "work" subscale the value of r2 = 0.013 and r = 0.114. These values indicate 
the fact that the intervention is effective, succeeding in developing the personal factors that contribute to the 
increase of social and emotional well-being, for more than 100 people in 1000. Also worth mentioning is the 
fact that that the program greatly develops "resistance" (the ability to adjust to stress (coping) and rational 
attitudes for emotion regulation and behavioral control regarding anger, depression, frustration resistance, 
excessive anxiety, procrastination) for which the program is showing very good results for a number of 184 
individuals in 1000.  
External factors 
Data on external determinants of social and emotional well-being are summarily presented in the table 
below. 
 
Table 3. Pre-posttest comparisons on the experimental and control group regarding the external factors of social and emotional 
wellbeing 
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N=number of subjects; M=mean; SD=standard deviation; p=significance threshold (p<0.05=statistical significance); SI=statistically 
insignificant; d=Cohen index; 
 
As we can see in Table 3, in the case of external factors (family and school) that contribute to the increase 
of the level of social well-being, the influence of the "school" factor on the level of social and emotional well-
being was significantly higher in the posttest phase compared to the pretest phase at the experimental school t 
(114) = -2.59, p <0.02. Analyzing the effect size at the "school" subscale that has a low intensity, we may 
specify that these results have no great practical significance. However, the values of r2 = 0.013 and r = 0.114 
indicate that the school influences the level of social and emotional well-being, for a number of 114 students in 
1000.  
Bullying, victimization, prosocial behaviors. 
Table 4 presents us the average, the significance of differences between the average of results obtained 
during the pretest phase compared to the posttest phase at the scales of "bullying", "victimization" and 
"prosocial behavior". 
 
Table 4. Pre-posttest comparisons on the experimental and control group regarding the frequency of violent behavior 
Variables Experimental group (N=115) Control group (117) 
Pretest Posttest p Pretest Posttest p 
Bullying M=5.88 
SD=5.17 
M=5.38 
SD=4.82 
SI M=7.02 
SD=4.48 
M=7.08 
SD=4.99 
SI 
Victimization M=7.79 
SD=6.18 
M=7.43 
SD=5.42 
SI M=7.47 
SD=5.49 
M=7.57 
SD=4.98 
SI 
Pro-social behavior M=13.34 
SD=5.27 
M=13.48 
SD=4.84 
SI M=15.77 
SD=4.74 
M=15.82 
SD=4.37 
SI 
N=number of subjects; M=mean; SD=standard deviation; p=significance threshold (p<0.05=statistical significance); SI=statistically 
insignificant. 
 
Even if the results regarding the frequency of bullying behavior, victimization, prosocial behaviors are 
generally as expected, especially those regarding the frequency of repetitive abusive aggressive behavior 
(bullying) and victimization which decreased in the posttest phase compared to the pretest phase in the 
experimental group while the frequency in the control group increased; however, there are no statistically 
significant differences between the pretest phase compared to the posttest phase in the two groups with regard 
to these aspects, as can be seen in the table above. The results that do not show statistical significance have not 
imposed the identification of the size of the effect in this case. 
 
5. Conclusions 
 
The results generally confirm the hypotheses of the research according to which along with the 
development of social and emotional skills, the students' socio-emotional well-being will also improve, which 
results in less frequent manifestations of bullying-type events, victimization and increased frequency of 
prosocial behavior among middle school students. The socio-emotional well-being status improved after the 
intervention, for students at the school where the Anti-Bullying Program was implemented, , especially from 
Variables Experimental group (N=115) Control group (117) 
Pretest Posttest t p d Pretest Posttest t p 
External 
factors          
(Total) 
M=77.58 
SD=16.65 
M=77.62 
SD=16.17 
-
0.16 
SI - M=74.95 
SD=19.44 
M=75.09 
SD=19.34 
-
0.79 
SI 
   Family  
 
M=31.94 
SD=7.79 
M=31.82 
SD=7.67 
0.65 SI - M=30.93 
SD=9.86 
M=31.05 
SD=9.84 
-
1.43 
SI 
   School M=30.97 
SD=7.21 
M=31.22 
SD=6.98 
-
2.39 
0.0
2 
-
0.
23 
M=29.34 
SD=7.73 
M=29.39 
SD=7.76 
-1 SI 
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an emotional point of view compared to students from the school where this program was not applied. The 
increase of the status of social and emotional well-being after the intervention in the experimental group was 
significantly influenced by the development of personal factors, namely:   
• a significantly higher level of resistance and ability to adjust to stress, respectively rational attitudes for 
emotional adjustment and behavioral control regarding anger, depression, frustration resistance, excessive 
concern, procrastination;  
• a significantly higher level of social skills - the spirit of cooperation (empathy, conflict resolution, the 
ability to make friends and values (honesty, integrity, fairness, tolerance of others, sense of responsibility, 
courtesy, respect for commitment, doing his best) greater confidence, perseverance and organization during 
work.  
The increase of the level of social and emotional well-being, after the intervention in the experimental 
school was influenced by the "school" (class masters) external factor that was significantly involved in 
activities aimed at the development of social and emotional skills of students in the school.  
No significant involvement of the "family"(parents) external factor was achieved in the development of the 
social and emotional skills of their children. Some reasons for the poor family involvement in the development 
of social and emotional skills of the children could be: low socio-cultural level of the parents, their absence 
from home for a longer or shorter period of time. At the same time, the simple distribution of the booklet - the 
journal for parents did not determine them to engage more than usual in their relation with the child.   
 Generally, the recorded results were as expected (the frequency of bullying-type behavior, of victimization 
declined after the intervention and the level of the socio-emotional well-being of the experimental group 
increased after the intervention). There are still some situations where the results after the intervention, were 
not as expected (eg the well-being in terms of education decreased after the intervention both in the 
experimental group as well as the control group). This fact could be explained by the fact that the experimental 
intervention was conducted over too short a period of time, failing to fully achieve the purpose for which it was 
developed. Another explanation may be that given by Cowie and Olafsson (2000) who claim that when these 
interventions are implemented, bullying-type behavior seems to grow due to an increased awareness even if, in 
reality, there has been no actual propagation of these behaviors.  
Given the above we believe that through the prospects it opens, this study brings a plus to the job of school 
counselors and teachers working in secondary schools and experiencing bullying-type problems among 
students , providing a practical model for intervention in order to improve the quality of interpersonal relations 
and the educational climate in general. 
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